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Executive summary

The aim of this report is to give an overview of the main findings from fieldwork
to identify educational practices, which increase or decrease academic results of
secondary school students. The emphasis was put on the school level practices
(by teachers, students, administrators, parents, community members) that help
students to keep their motivation. Summary of the findings are analysed within

the two sections - inclusive practices and community participation.

The methodology used for data collection in the Riga Secondary school No. 94
included 11 open-ended interviews with teachers, relatives and students, one
communicative focus group with six members of the school staff and five
communicative observations in the classrooms, playground and meeting. The
data were analyzed according to two research hypothesis on inclusive educational
practices and community participation and along exclusionary and transformative

dimensions.

The case study reveals that there are many inclusive dimensions taking place in
Riga Secondary school No. 94, but at the same time there are practices that
might be classified exclusionary and should be improved to provide superior

learning process and student results.

There are inclusive practice that are functioning in a proper dimension -
successful use of human resources, student heterogeneous grouping, provision of
multicultural environment, to dispose disadvantaged groups of formation,
successful practice to overcome cultural segregation, having high expectations for

students.

However, some of inclusive practices are in need of improvement, e.g., parent
participation in decision making process and organization of community
participation; consultative activities for parents; inclusion of multiculturalism in
planning of instrumental subjects, inclusive individual assistance, assuring

students to have high expectations.

1. Introduction

Baltic Institute of Social Sciences 3
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In the INCLUD-ED project 2 Work Package 7 four case studies were carried out by
the Baltic Institute of Social Sciences at four educational levels: pre-primary;

primary; secondary; vocational training programme.

The WP 8 report of the INCLUD-ED CASE STUDY: SECONDARY SCHOOL IN LATVIA
by the Baltic Institute of Social Sciences aims to analyse European effective
educational practices (Annex 1, p. 5). The basic research question is - how is
education contributing to overcome or reproduce social exclusion in secondary
education? Case studies took place in schools with low SES (socio-economic
status) and minority background, which have successful results linking high

academic achievement to inclusive practices.

The school selection was based upon two main criteria established in Annex 1 of
the Includ-ED Project. The school had to have a demonstrated contribution to
student educational success and the school had to respond to a humber of social
characteristics, including low socio-economic status and students with a minority

background.

In the school year 2006/2007 there were 383 secondary education schools in the
state, 116 of them located in Riga. The main argument for choosing cases in the

capital of the state is the high variability of ethnic groups.

The students of this school obtain very high grades in national centralized exams.
E.g., in school year 2006/2007 71% obtained the highest grades (levels A, B and

C) secondary schools and gymnasiums average - 60%.

The following charts show the percentage of levels by subject obtained by
students at Riga Secondary school No. 94 compared to the results obtained by all
students in Latvia. Figure 1 represents Physics exams in 2007. The data reflects
that half of the students at Riga Secondary school No. 94 achieved C level, but

average results in the state were lower.

Baltic Institute of Social Sciences 4
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Figure 1
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In Mathematics (Figure 2) only 2% people received the lowest level F, but

throughout the whole state the percentage is 12%.

Figure 2
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English (Figure 3) and History (Figure 4) exams in 2007 also reveal that on

average in the country students obtained level D, but at Riga state secondary

school No. 94 it was level C, which is higher.

Baltic Institute of Social Sciences 5
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Figure 3
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Likewise in the History (Figure 4) exam and English exam (Figure 3) students

from Riga Secondary school No. 94 did not receive the two lowest levels.

Figure 4

History exam results 2007
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In the school year 2006/2007 it ranked at place 235 among all schools in Latvia.
The ranking was calculated according to results in student competitions in various

subjects.

85% of students at Riga state secondary school No. 94 continue to higher

education after completing the secondary level.
In the school only 0-1% of school leavers obtain unsatisfactory results.

Currently there are 193 students at the secondary level at Riga Secondary school
No. 94.

11% of students come from a minority background, mainly Russians (calculated

for the whole school - primary and secondary level).

The school is located in Ziepniekkalns (-a) neighbourhood characterised by
blockhouses built in Soviet times. There is high percentage of minority, mainly

Russian residents.
Students in this school are mostly from average and low SES families.

Some of the students come from families that are involved in economic problems,
emotional disorders or regular alcohol abuse, amongst other problems. Moreover,

some of these families lack a significant amount of education.

Baltic Institute of Social Sciences 7
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2. Methodology

The methodology used for the case study was chosen according to the INCLUD-
methodological framework established in Annex 1. The methods of data collection

used for the case study in Riga Secondary school No. 94 were:

= Two open-ended interviews carried out with two teachers and the

headmaster of the secondary school;
= Three open-ended interviews with family members were carried out;

= Four open-ended interviews with students from the secondary school were

carried out;

= A communicative focus group was carried out with a group of 6 teachers in

the school, who work with secondary school students.

= One communicative observation was carried out in the hallway of the

school;

» Two communicative observations were carried out in a classroom during a

learning activity;

* One communicative observation of the playground was carried out in the

school sports hall;

* One communicative observation of a meeting was carried out in a school
meeting hall. The main topic of the meeting was student graduation and

information about exams for secondary school graduates.

The analysis of the data is organized according to the division between inclusive
practices and community participation. Based on Report 2 (page 8), the well-
formed use of these two important components leads students to academic

Success.

In each part exclusionary and transformative dimensions are analyzed. The
transformative dimension shows situations which contribute the student’s

academic success at secondary educational level. The exclusionary dimension

Baltic Institute of Social Sciences 8
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reflects situations, comments or actions which make educational success for

secondary students difficult.

The data collection table presents each data

identification code and short

descriptions of its source.

Data collection was carried out from 02.04 to 15.05. 2008.

Data collection table:

Code Description

CIF94_1 | Secondary school 2" year student in a 3 year exact science
programme

CIF94_2 | Secondary school 3™ year student in a 3 year exact science
programme

CIF94_3 | Secondary school 3™ year student in a 3 year exact science
programme

CIM94_4 | Secondary school 2" year student in a 3 year exact science
programme

RIM94_1 | Father of two secondary school students, Byelorussian, secondary
vocational, mechanic

RIF94_2 | Mother of two secondary school students, Latvian, secondary
education, administrator in a beauty lounge

RIF94_3 | Mother of secondary school student, Russian, secondary education,
manager in a warehouse

TIF94_1 German language teacher, Polish, working as a teacher for 9 years

TIF94_2 | Chemistry teacher, Latvian, working as a teacher for 24 years

TIF94_3 Principal, math teacher, Latvian, working as a teacher for 35 years

Om94_1 | Observation of meeting for parents, all secondary school parents

0c94_2 Observation in Mathematics class, Secondary school 2™ year students

Om94_3 | Observation of hallway during the break

0c9%4_4 Observation in Latvian language class, Secondary school 2" year
students

0c94_5 Observation of playground (optional sports activity) 10 male students
and a teacher.

TG Focus group discussion 6 with teachers (all female, subjects they

teach: Mathematics, Biology, Sports, English, History, and Business.

Baltic Institute of Social Sciences 9
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3. Inclusive practices

3.1. Grouping the students and use of human resources

There are approximately 650 students at the school. The headmaster of the
school considers that ‘the best quantity for organization and supervision is around
600 students.”

At Riga Secondary school No. 94 students are distributed into class groups
according to the programme that was chosen by them before entering secondary
school. Student can attend the next grade after he or she has received the

certificate with marks of the previous grade.

There are three educational programmes in the secondary school - the exact
science programme; the humanities programme; the general programme. ‘These

programmes are national order.”

Students are able to make their own decision and choose the programme they
find more interesting. Differences in class groups can be detected by the content
of educational programmes. There are more mathematics and science subject
lessons per week in the exact science programme, while the humanities
programme has more Latvian language and literature lessons per week. The
general programme offers integrated tuition mainly for those who have not
decided on their specialism or interest yet. It contains a more substantial view

into the study of history.

All respondents stated that it is not possible to change the chosen educational
programme during the school years. If a student does well in a specific subject by
self-education, it is possible to write the final exams in subjects that are not
obligatory in the educational programme that has been chosen at the beginning

of secondary education.

Officially there is no student streaming by educational level between classes, but
the inner conventional system shows a different outlook. Students from the

science programme class tend to achieve higher academic result than others. If

! Vislabakais skaits ir apméram par 600 skoléni. (T_I_F_94_3)
2 Tas programmas jau dabigi péc valsts pasatijuma. (F_I_M_94_3)

Baltic Institute of Social Sciences 10
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there are more applicants for one class than allowed or expected, the school

organizes a primary school certificate contest.

There is no gender or ethnic segregation in grouping process. Both of the
observed classes were heterogeneous. There are no causal relationship between
educational programme, that student has chosen, and ethnical belonging of the

student or disadvantaged group student belongs to.

No specific test has to be taken before entering the school. The only prerequisite
to submit is a primary education graduation certificate. This certificate is given to
all students who complete primary education and receive unsatisfactory

evaluation in less than three subjects.

During learning activities there is one teacher in each classroom. Nevertheless in
Riga Secondary school No. 94 pre-primary classes, practice is to have both a

teacher and a special educator. This practice is new and it is not national order.

Within the classroom, there are a range of practices for grouping students. It can
be done by grouping students in compliance with their wishes; by their placement
in the classroom; by merging students with higher abilities together with students

that have less ability, and the other way around.

One teacher explained that when she is arranging work teams, she usually puts
the best students together with those who do not have very good academic
results - ‘Usually I put the best ones with the weakest ones” - in order to

provide the possibility of teaching one another.

This transformative solution at the same time might lead to exclusionary results -
which the weak student does not participate at all, instead just leaning on the

more capable students.

The following reflections demonstrate the range of grouping practices within Riga

Secondary school No.94:

‘Students are grouped by language studies. They can choose between Russian
and German, depending on what they have been learning before. Also, students

are grouped in halves in English class. There are also two alignments of optional

3 parasti saliek kopa labakos ar vajakiem. (T_I_F_94_2)

Baltic Institute of Social Sciences 11
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subjects - geography and philosophy™ and the other is visual arts, music and

cultural history.

Taking into account the various programmes and optional subjects the grouping
for the English lessons can follow several criteria - if the number of students is
small no further division is implemented. The division into groups can be done
according to the alphabetical order of names or according to knowledge levels,
sometimes students’ preferences can also be considered. The English lessons for
these groups take place separately. The grouping allows the teacher to give more

attention to individual students, their needs and provide additional support.

One of the optional subjects from each block has to be chosen. This is a definite
option that does not depend on the educational programme. The decision about

optional subjects is made based on personal interest in the learning activity.

One of the students gave an example on the decision process - 'There are
students in the class that decided to study philosophy because they don't like
geography tests and maps. But those who decided to study geography are not
fond of the art of oratory. >

Other student gave an example of the decision making process in the second
optional subject block. He said: ‘the students who fail to show any skills in music
usually choose visual arts. The students, who don’t like to draw, choose cultural
history. Basically the only common characteristics there are only arise between
the students who choose music.” They are usually interested in music because

they play instruments or work as DJs at their spare time.

‘We have a teacher who is also a special educator.”” This special educator is
working only with primary education classes; there also is a social educator who
works in secondary school classes. She is responsible for providing information to
students about their opportunities to receive financial support, for example, free

meals or school books.

4 Klase dalas valodas. Ir krievu un vacu valoda, atkariba, ko ir macijies pirms tam. Un angju valoda
dalas uz pusém. VEl ir tadi izvéles priekSmeti - deografija un filozofija (C_I_F_94_1)

® Kas kuram tuvaks, vai kuram, ir man klasé cilvéki, kas izvél&jas filozofiju, jo vipiem nepatik
geografijas kontroldarbi, kartes. Bet citi atkal nenéma filozofiju, jo nepatik liela runasana.
(C_I_F_94_1).

8 Vizualo makslu laikam izvélgjas tie, kuriem ipadi nepadodas mizika, sakara ar notim un vispar
muzikas pierakstiem. Kultdras vésturi savu kart izvél€jas tie, kuriem nepatik zimét. Principa kopigs ir
tika tiem, kas izvélejas muziku. (C_I_M_94_4)

7 Mums ir skolotaja, kurai ir papildus izglitiba specialais pedagogs. (F_I_M_94_3)

Baltic Institute of Social Sciences 12
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3.2. Impact on disadvantaged groups

Coming from a disadvantaged group directly correlated with the low ability of a
student to recognize reasonable resolutions for his or her future. Students who do
not receive motivation from parents and teachers more often choose to avoid

education. Important aspects are family conditions; relationships with classmates.

In interviews teachers, students and parents had different opinions about the
meaning of the term - disadvantaged group. Because of the inconsequence of
perception of the term, they had different opinions as to whether they have or

haven't students form disadvantaged groups in their school.

It is difficult to indicate and separate a low-income family from a disadvantageous
family particularly if the communication with the family is negligible and irregular.
‘There are no remarkable differences between the parents of children in the

school.”®

According to students - they try not to emphasize their family income
level. In order to tolerate each other students in secondary education level avoid

pointing t0 socioeconomic inequality.

Some teachers admitted that the disadvantaged position of a student is related to
the disadvantaged position of the family — low socioeconomic status, low parental

education level. ‘Indicators are usually connected with family”

As previously mentioned, there is only one teacher in the classroom during one
learning hour, which limits teachers’ possibilities to give individual instructions to
all students. There is a basic direction to choose whether a teacher pays more

attention to more clever students or he/she tries not to leave anyone behind.

‘Main attention is concentrated on the students who are in disadvantaged groups

and have difficulties in studies. The teacher spends approximately 70% of the

710

time on these students and only 30% on the rest. This shows that students

from disadvantaged groups have preferential treatment.

8 Bet ta ka vecaki, es neesmu ievérojusi, ka bitu tadas |oti lielas atkiribas. (R_I_F_94_3)

° Pazimes saistas lielakoties ar gimeni (F_I_M_94_3)

10 Skolas minus faktiski ir tads, ka uzsvars tiek pamata laika attiecibas apméram 70 vai 30 procenti,
pat vairak, ka kura skola aiziet tiem bérniem, kam macibas neveicas. (F_I_M_94_3)

Baltic Institute of Social Sciences 13
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The school offers the possibility to attend extra classes for those who do not
understand or have not been present at a test. ‘They have these consultative
classes, where a student can come and learn for free. For example there is such a
class in math in the secondary school three times a week.*! Commonly
consultative classes are used only for rewriting or writing the missed tests, not so
much to explain the material. The consultative classes are open for all students;
however they are especially important for students who have some difficulties in
acquiring the material. The individual assistance offered in the consultative
classes helps students to catch up with others in their class and to avoid the

increase of the difficulties in the long run.

There are occasions when consultative classes are used to catch up with the
material. ‘All students have the same exercises and tasks, but if somebody is
absent for a longer period of time the teacher offers other possibilities and

different test rewriting deadlines."?

‘Additional tasks are set only for the students who are planning to participate in
special subject competitions for students.”*® This information shows that there is

attention given to students with higher ability as well.

There is no systematic planning that involves multiculturalism in learning subjects
in Riga Secondary school No. 94, because nobody is directly responsible for this
action. In interview one non-Latvian student said ‘I know that specially in the
primary school kids with different nationalities have problems with macrons and
extenuate signs, sometimes there are unintelligible words, but if there is
somebody who explains, there’re no problems.”** To avoid inequality there is
some planning done to help students their language course. ‘Personal attitude is

what makes students attend consulting classes.’ *°

School leadership leaves teaching method selection as an area of teacher

responsibility. ‘We trust our teachers and we pay attention to results, we don’t

1 Viniem ir tas papildu stundas, kur var iet bérns par velti macities, piemé&ram, matematikas ir kaut
kur tris reiz nedéla. (R_I_F_94_2)

12 principa visi dara vienu, bet ja skoléns ir slimojis ilgi tad, protams, vinam piedava citas iespé&jas,
(C_I_F_94_1)

13 Atdkiriba ir tikai tiem skoléniem, kas tie$i gatavojas olimpiadém.(C_I_F_94_2)

4 Es zinu, ka tas ir mazajas klasés tie$i ar tam garumzimém, mikstindjumiem tur nesanak, tur
nesaprot kadus vardus, kamér paskaidro, bet péc tam jau aiziet. /konteksts: runa par citu tautibu
bérniem/(C_I_F_94_1)

15 personiska attieksme tiek nodro$inata, kas savukart veicina to, ka skoléni patie$am apmeklé $is
konsultacijas. (T_I_F_94_2)

Baltic Institute of Social Sciences 14
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argue about details. We solve questions when it’s necessary.”*® This position
enables creativity and demonstrates rational leadership. At the same time the
teacher takes the dominant role in the educational process, so the importance of
teacher-student relationships increases. The inclusive part of this practice is an
individual approach to a situation. One of the teachers admitted that the ‘main
reason behind the children’s good academic results is individual work with

them.t’

The potential subjectivity of a teacher is a more exclusionary dimension of this
practice. ‘If a teacher sometimes makes an inconsiderate statement or action,

that pushes a student away, there is no connection.”8

In interviews, one of the students and a few of the teachers shared dissatisfaction
about general educational irregularity in Latvia. Standards of judgement in each
school are different and it is difficult to understand one’s knowledge level in the
national context before national centralized exams. This practice places students

from schools with lower average standards in a disadvantaged position.

‘I would definitely make corrections in educational programmes and leave more
things to secondary school and less to primary. [..] That unstable personality is
overcrowded with information. The student is not able to separate important
things from unimportant. And that is why the results are not always that good."*°
In order to help students from disadvantaged groups fit in to the educational

system, primary education should be less academic and more practical.

‘She always calls if there are any problems or unsolved questions. She’s very
sympathetic.””® Some teachers are actively involved in making ground for
disadvantaged students by motivating them, communicating with their parents,

talking to other teachers.

16 Més skolotajiem uzticamies, skatamies uz rezultdtiem, nekasamies par sikumiem, risinam

jautajumus, tad kad vini ir jarisina. (R_I_F_94_3)

17 Galvenais iemesls skolénu sasniegumiem ir individuals darbs ar skolénu. (T_I_F_94_2)

18 Skolotajs ar kadu neuzmanigu vardu, ricibu, to bérnu atgraZ, nav kontakts. (F_I_M_94_3)

9 Ja, es katra zina padomatu par $o programmu, palabotu nedaudz, akcentus parbiditu vairak uz
vidusskolu. [..]Ta nenoturiga psihe tiek parblivéta, un vins nav iemacits, un to ir |oti grati iemacit
atskirt svarigo no mazsvariga, un lidz ar to tie rezultati dazkart nav tik labi. (F_I_M_94_3)

20 Cik reizes vina man zvanija, ja kaut kadi jautajumi vai kadas nepatik$anas. Un vina loti pardzivo.
(R_I_F_94_3)

Baltic Institute of Social Sciences 15
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For teachers the most important motivation for work is interest shown by a
student. ‘If the teacher notices that student is willing to work, he will definitely
help him."!

'‘One good mark is motivation. But generally grades sometimes don’t represent
knowledge, for example, if you're not ready for a test, but afterwards you study
everything.””?> The system in Latvia is based and orientated on marks that
students receive. Teachers are able to evaluate the knowledge of students in
numbers from 1 to 10, where 1 is the lowest and 10 highest. All parental
expectations and student motivations during the learning process are connected

directly with marks.

An inclusive practice that helps students from families with lower income is the
second hand book market. ‘We have a book market at the end and beginning of
the year, where there’s a possibility to buy books cheaper.’®?

Almost all interview respondents admitted that income is not connected with
educational success. One of students has noticed that ‘students who are less

affluent usually study better. I don't really know why."”?*

All interview respondents agreed that there are no students with visible
disabilities at the school. Disabled people have to have special educational
programmes and the building has to be fitted with wheelchair ramps, which is the

basic reason why they are not attending this school.

One typical problem in the secondary educational level is student employment,
which is an important obstacle in achieving successful academic results. ‘There
are children that are usually late in the mornings because they work all night and
they run by leaps and bounds or they just sleep all morning.”?® This practice is

rather popular, especially in the last year of secondary education.

21 Ja skolotajs redz, ka bérns vélas, noteikti nav tadu, kas nepalidz. (C_I_F_94_2).

22 Ng, viena laba atzime ir motivacija, bet ja kopuma skatds uz atzimém, tas ne vienmér parada to cik
daudz tu zini, jo ir daudz kritériju, pieméram, kontroldarbos tu neesi sagatavojies, bet vélak tu visu
zini. (C_I_M_94_4)

3 Mums ir gadu beigas, gada sakuma ir gramatu tirdzind, kur var nopirkt gramatas I&tak.
(C_I_M_94_4)

24 Cilveki, kas ir mazak nodrosinati, vini parasti macas labak. Isti nezinu kapéc. (C_I_M_94_4)

%5 Ir bérni, kas, pienemsim, stundas kavé no ritiem, ja, kuri strada varbat kaut kur un pa galvu pa
kaklu metas, vai miedzins nak (R_I_F_94_2)

Baltic Institute of Social Sciences 16
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‘Many of those in the last year of secondary school live an adult life, that's why
they want to become financially independent, so they search for a job. Naturally

one of consequences is fatigue and consequently a fall in academic results.”?®

Work is not the only problem in the secondary education level, personal relations
was indicated as a problem in interviews as well. ‘She found herself a boyfriend
and started to skip classes. So her results have declined by a lot. Now it’s not
clear whether she will be permitted to write exams, but she was studying very

well before.”?’

For primary school students, after lessons there are spare time classes where
they can play novuss, do homework, read, eat. ‘Secondary school students don’t

go to these because they have basketball, football, karate classes.’ ?®

3.3. Impact on overcoming cultural segregation

Several years ago all the students of one class in a ‘Russian’ school were assigned
to Riga Secondary school No. 94. All students that came with recommendations
from the teaching staff graduated the school successfully, but 6 of the students
who came without recommendations did not finish secondary education in this

school.

There are no special learning materials for students that represent cultural
minorities. They learn from the same material as the rest of the students. One of
the Russian minority students admitted that ‘it’s hard to express myself especially

in essays and compositions; I can feel that I am thinking in Russian’.?°

One exclusionary practice reflected at Riga Secondary school No. 94 is that there
is no provision of additional support provided to students that have a minority
background. This develops the possibility of an increase in the number of

students with learning difficulties.

26 Daudzi jau no viniem vidusskolas pédéjos gadus faktiski dzivo jau pieaugusu cilvéku dzivi, lidz ar to
vini grib but patstavigi un meklé sev pelpas avotu, lai bitu finansiala neatkariba, sava ricibas nauda.
Dabigi tas izraisa Sos blakus efektus k& nogurumu, nu ka rezultatu kriSanu macibas.(F_I_M_94_3)

27 Atrada puisi un saka skolu kavét un lidz ar to sekmes ir oti nokritusas, kad jau pastav jautajums,
vai vina vispar ies uz eksameniem, bet macijas loti labi. (R_I_F_94_2)

28 Un lielie neiet, tapéc, ka ir gan basketbols, gan futbols un vel nodarbibas, karaté, vismaz pagaidam.
(C_I_M_94_4)

2 gaceréjumos gan griti izteikties, jo jitama tiesi krievu valodas domasana. (C_I_F_94_2)
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At Riga Secondary school No. 94 one of the typical inclusive practice is mixing
students across gender and ethnicity together in classrooms. This illustrates the
possibilities of coexistence and reflects a direct correspondence on socialization

ability.

In the learning process teachers avoid hierarchic placement of cultures, religions
and ethnic backgrounds. One of students explained the position of a teacher -

‘she doesn’t enforce religion or anything else. She says it’s private.’ *°

The school tries to provide students with coexistence practice where there are
different nationalities involved. ‘A few years ago we had an English teacher from

Lebanon.”! These kinds of actions help to overcome cultural segregation.

Students with learning difficulties and students from disadvantaged backgrounds
are placed in regular classes. By this the school achieves coexistence, which has

an impact on overcoming ethnical segregation.

"There are no conflicts about nationalities. I'd rather say there are discussions
about style and fashion.”? This statement shows that problems could arise
between students with low income and high income, because fashion usually

demands money.

Most of parents deny the existence of any difference between Russians and
Latvians, because in daily life there is no visible difference between nationalities -
‘my daughter has Latvian friends, that's why they are my friends as well. And our
neighbours are Russians, and they are also friends.>® This denial usually shows

the will to live in a healthy coexistence.

At the same time there are cultural differences, sometimes there are language
barriers or different levels of activity. One of the students admitted that ‘students
of other nationalities are more active.”* (By other nationality they mean other

than Latvian.)

30 vina neuzspiez ne religiju, ne ko citu. Ta esot katra pasa lieta. (C_I_F_94_2).

31 anglu valodu macija skolotajs no Libanas

32 par tautibam konfliktu nav drizak par stilu un modi. (T_I_F_94_2)

33 Man meita draudz€&jas gan ar latviedu dabigi mums vini draugi, un kaimini vinai krievi (R_I_F_94_3)
34 Cittautiesi ir aktivaki. (T_I_F_94_2)
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Also one of parents noted that ‘some of the traditions are different’,*> but
generally in Riga Secondary school no. 94 ‘nationalities don’t affect mutual

relations too much."3®

A concept that arose in a few interviews was a good community - ‘I have studied
at more than one school and this exact school is good because of its community.
Teachers are very supportive. It’s very cosy here.”” In this particular case the

community is students, teachers and school staff.

A specific characteristic, that could also be pointed out as exclusionary, arose
from minority students with the native language of Russian - ‘Students from
Russian speaking families usually study the Russian language when they have to
choose between Russian and German.”® They prohibit themselves from acquiring
new proficiencies, because of various reasons. There are some expectations that
their families have in relation of this decision and it's easier for them to study

something they already know.

3.4. High expectations

Teachers as well as students and parents in general have heterogeneous
expectations regarding the academic results of students. High expectations for

students are not related to ethnical origin, gender or socioeconomic status.

Students also eventually discuss high expectations that teachers and school staff
have for each individual: ‘I'm certain that teachers have high expectations for all
students. Results cannot be identical, I'm sure that teachers realize that not all
are able to achieve excellent results. That's why I think that they expect good

results, but not equal.”*®

35 Kaut kadas tradicijas ir, ja, at$kiras ir. (R_I_F_94_3)

36 Savstarpéjas attiecibas tautibas Tpasi neietekmé.(T_I_F_94_1)

37 Nu, principa esmu macijies vairakas skolds, un mana skola ir labaka ar to, ka es tiesi varu ieiet taja
sabiedriba. Un ari skolotaji ir atsaucigi. Viss ta majigi. (C_I_M_94_4)

% Tie, kas dzivo krievu gimen&s vini néma ka macibu valodu krievu valodu, nevis vacu valodu
(C_I_F_94_1)

3 Esmu parliecinats, ka skolotaja no visiem gaida labus rezultatus. Vienadi vini nevar bit, jo es
domaju, ka skolotaja apzinas, ka katrs macas savadak, limenis ari nav visiem viens. Tapéc es domaju
skolotaja gaida labu rezultatus, bet ne vienadus.(C_I_M_94_4)

Baltic Institute of Social Sciences 19



tou{.ﬂ 4

INCLUD-ED
Case study: secondary education, Project 2/ WP 8

O

One respondent from the teaching staff gave a similar answer - ‘It’s not possible
to ask for identical results from everybody, because people are not talented
equally in all subjects, but it's necessary to provide the chance to succeed for

everyone.”°

The teachers strictly believe that students that have successfully finished Riga

Secondary school No. 94 can go to university.

Although not all of the teachers expect that all students will finish the school. One
of students said about teachers - ‘the attitude is like we are all going to

university.”!

The school provides some opportunities for students to learn about their future
options beyond secondary school. Sometimes in the last year of secondary
education students from universities come and explain what possibilities there are

after graduation of a specific university department.

To students that a teacher has higher expectations of additional tasks are given
to prepare them for competitions. One of the students that participated in

competitions said - ‘not to simply sit in the classroom I had some extra tasks.”?

‘Between the ages of 16 and 18 people are rather undecided. Seldom do students
have a straight answer as to the exact thing they want to do and nothing else.”*?
Teachers feel responsible about the decisions of their students because they
realize that it is in their power to encourage or sometimes even change the path
the student has chosen. It is acknowledged by students and parents: ‘The math
teacher pushed her to choose the exact science programme, because she

believed that she’s able to succeed.”**

Teachers have to set high standards for students. They admit that ‘there is no

time to repeat anything.” ‘Teachers have national programme to follow. It is the

0 Vienadi labus rezultatus nevar prasit, jo visi cilvéki visos priekdmetos nav vienadi apdavinati, tacu
iesp€ja bit blis sekmigam ir jadod visiem. (T_I_F_94_1)

*lyiss mums ir orientéts ta, ka visiem mums bis augstskola.(C_I_F_94_2)

42 |ai nav stunda jaséz, man deva papildus klat. (C_I_F_94_1)

43 Taja vecuma 16 lidz 18 gadi jaunietis ir svarstigs. Ja mé&s ar skoléniem ta parunajam, |oti reti batu
bérni, kuram ir viena skaidra atbilde, viens variants, doma es gribu to un tikai to un neko citu.
(F_I_M_94_3)

4 Matematikas skolotdja vinu piespieda iet uz eksakto programmu, jo tic&ja, ka vinja to var.
(R_I_F_94_2)
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student that suffers.”*® This situation creates an enabling environment for the
development of disadvantaged groups. ‘At least this year there is a possibility to
attend consulting hours,® that allow students to catch up on information that has

been missed.

Teachers mention lack of attention as the main source of mistakes - ‘students

disregard and don't pay attention to conditions of a task.”’

Students at the same time concentrate more on lack of motivation - ‘most likely
it's laziness. There is also this theory that it won't be necessary for me. It's very

popular in chemistry and other subjects.”®

In observation it was possible to identify both of these aspects, but generally it is
typical that students do not want to recognize details that they do not understand
and teachers are not motivated enough to have an individual approach to

students each time.

‘It’s simply not possible to understand, what it is that he wants from you’.*

Students do not deny that sometimes there are miscommunication problems and
this also reflects on expectations of students. If a student often shows that he or
she is not able to understand, the teacher has lower expectations for that

student.

‘My daughter attended exhibition in the exhibition hall ‘Kipsala’ where she
collected brochures of higher education institutions, now she is planning to go
though all of them together with her aunt.”® The exhibition gives information
about possibilities for student in future. Teachers and school staff always informs
students in advance about the important events that involves educational

evolution.

“*Nav jau laika atkartot.” ‘Un skolotajs ir iedzits taja rami, kada vins. Ciess jau skoléns. (F_I_M_94_3)
6 Tagad valsts otra puse, tagad $aja gada ir tas konsultaciju laiks. (F_I_M_94_3)

47 *Ar Neuzmanibu un neiedzilinadanos uzdevuma nosacijumos. (T_I_F_94_1)

*8 Nu drosi vien slinkums, necensas. Ir vel ari tdda teorija, ka man tas nebis vajadzigs. Populara
teorija, principa kimija un visos priekSmetos. (C_I_M_94_4)

4 Ty vienkarsi nesaproti, ko vélas no tevis (C_I_F_94_2)

%0 Man meita tikai uz izstadi aizgaja ,Kipsala’. Savacas bukletus veselu kaudzi un tagad s&dés ar savu
krustmati un studés. (R_I_F_94vsk_2)
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3.5. Others

In interviews most teachers mentioned that the basic strength of this school is its
constant staff. A teacher who has been working in this school for nine years
admits that ‘Good teaching staff have an important role in the academic results of
students’.”® The experience and knowledge that a teacher collects throughout the
years might become a collateral addition to help in understanding students. At
the same time it can show as passivity in recognizing the new teaching methods

that are brought to light.

The main reason behind the low staff turnover is relationships between
colleagues. One of the respondent teachers replied to the question on the reasons
behind the situation in this way - ‘I think it’s the good relationships with each
other. 2 If there are good relationships between teachers they are able to work

as a team in order to teach students and it leads to higher success rates.

A teacher needs to be a bright personality; he or she needs to create interest in
students and at the same time students also have respect for the teacher. ‘If you
have to talk about discipline, raising your voice, it's not easy to work.”® The
learning process becomes easier if the educator is someone that the student
wants to look up to and he or she knows how to present the theme in an

interesting way for students.

‘If a teacher has a chance to come up individually and communicate with
students, I think it's very good. I mean if a child has something that he is aiming

for, and there is something that he is interested in.”*

One of the teachers thinks that in order to achieve good academic results there
should be no homework, because students today are not ready to do homework
anymore. ‘It's not useful to give homework to students. They are very loaded
with activities and they never do homework anyway. They copy it.”> There are

two dimensions to this statement. On one hand she could be right, but at the

*! Liela nozime ir arf labam pedagogu kolektivam ar pieredzi. (R_I_F_94_1)

%2 Es domaju tas ir savstarpéjas attiecibas starp cilvékiem. (R_I F 94 3)

53 Ja tev ir jaruna par disciplinu, japace] balsi, tad ir grati, nav viegli stradat. (R_I_F_94_3)

% Ja skolotajam ir iespé&jas katram individuali pieiet, kaut ko pateikt un aizradit, un palidzét - es
domaju, kas tas ir Joti labi! Es domaju, ja bé&rnam ir kaut kads meérkis, ja vins kaut ko grib,
pienemsim, nu, kas vinu interesé. (R_I_F_94_2)

% Nevajag uzdot majas darbus. Bérni $odien ir |oti noslogoti un vini nepilda majas darbus. Vienkarsi
noraksta.
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same time homework is the individual work of a student where independence and

self-control are learnt.

The school offers some free time activities for students after lessons - ‘there is a
choir, music group and now we have a fitness hall.””® This ensures that students

spend their free time reasonably.

‘We show that we are grateful to our students and teachers.””’ Evaluation of work
is important for everybody and it is commendable that the school administration

shows that they care about the achievements of their teachers and students.

4. Community participation

4.1. Community participation in decision making processes and in student’s

learning processes

During the observation of a parental meeting there was a possibility to see the
main activity where parents are involved during the secondary school student

learning process.

These meetings in school take place approximately 2 times a year. There usually
is one basic issue that has to be discussed during the meeting. Discussion is
organized in a lectures form. For example, during the observed meeting
information was given to parents about the final exams and results of the
previous year. Lectures are a more exclusionary form of communication and there
is also a lack of negotiations between teachers and parents. These lectures are
organized rather seldom and usually deal with issues related directly to the
schooling process. Through lectures parents receive information about some
aspects of the schooling and therefore can involve themselves in controlling and

motivating their children.

There also are parental meetings on class level, where parents discuss the same

things as in the school meetings just in smaller groups among parents of one

6 Misu skola ir koris, ansamblis, tagad ari mums ir trenaZieru zale.(C_I_F_94_1)
57 Més sakam paldies gan bérniem, gan skolotajiem.(F_I_M_94_3)
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class. In these meetings parents are little more open. ‘There are approximately
five parents, who participate.”® The rest of the parents only are present, but they
don't take any action if they are not invited. ‘When there are parental meetings
they come and participate. They share their opinion and help organizing events

and if necessary prepare presents for the school. There’s no other way.’ °°

Even though the school is working quite deliberately to obtain greater parental
involvement by inviting them to school and sending information sheets, there still
is a communication barrier between them. That might be the reason why *all in all

parents come more seldom."®°

Riga Secondary school No. 94 teaching staff links the participation of parents in
decision making processes with the students successful results, but at the same
time parents have different statement on the participation model - ‘Parents have
different interests. For example to parental meetings of my daughter’s class I

don’t go anymore. She has no problems. !

In general those parents who are involved in the school in some ways are better
informed about the schooling processes. They also have more opportunities to
find out about the difficulties of their children. This gives the parents the
opportunity to provide additional help to their children and thereby improve their

academic success.

Student learning activities and evaluation process is very distant from parent
participation, because there is an assumption that on secondary education level
it's already too late to change student’s personality. ‘Parents at least in primary
school should follow their children until they are sure that children will be able to

take care of themselves.”®?

%8 Jesaistas, nu, kadi pieci reali. (C_I_F_94_1)

%9 Tad kad ir vecaku sapulces, tad nak un piedalas un izsaka savu viedokli, kaut kddas naudas vakt vai
organizét kadu pasakumu, tur davanas skolai, vai vél kaut ko, tur jau piedalas. Savadak jau nevar.
(C_I_F 94_1)

80 Bet vispar vecaki nak mazak. (R_I_F_94_3)

81 N&, nu vecakiem jau dazada interese, redziet, es jau uz meitas sapulcém |oti maz eju, jo man jau
problému nav. (R_I_F_94_2)

52 Vecaki vismaz sakumposma ir sekojudi uzmanigi bérnam Ilidz, lidz tam bridim, kad vini zina, uz
bérnu var palauties, un tas nav vajadzigs vairak. (F_I_M_94_3)
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Still there is a different opinion, but the motivation is rather unintelligible - ‘we
came to the parental meeting, and in the previous year I came to meetings; I go

to meetings every time. Meetings are obligatory.’®?

Students don’t deny the important role that parents have in student’s ability to
achieve good results: ‘Parents are 50%. At school there’s teacher. Adults
encourage. Nowadays when student comes home, he automatically sits in front of
the computer and forgets about studies. And at that point there come parents to

say: listen, you should be doing some homework?®*

‘Of course we wish that parents would participate more. I wouldn’t say that
parents are very active, maybe at the primary school.”®® With some of the
disadvantaged groups, the school is working deliberately to obtain greater

parental involvement and communicates with parents more than once in 2 weeks.

One of the ways that the school attempts to increase family member involvement
is through a signature and phone call communication with parents. If there is any
kind of problem with student teacher usually calls parents to talk it over. ‘If
student have some small problems, parents talk to teacher individually.”®® It can
be done by phone, after parental meeting or in a special meeting that is

organized for teacher and parents in school.

If students have learning difficulties or unsatisfactory evaluation in more than 3

subjects, than teacher always informs parents about the situation.

Even though ‘parents are extremely passive, they are uninterested. They make
excuses with preoccupancy.’®’ Students point out that ‘they help in different ways
- to choose the school, to chose the general race in life.”®® The parental

participation in decision making processes takes place outside the school building.

63 Més bijam uz sapulci un ari pagajusaja gada, visu laiku eju uz sapulcém. Sapulces tas ir obligati.
(R_I_F_94_3)

%4 Vecaki ir 50%. Jo ir skola ir skolotdja. Pieaugo$ie cilvéki ir tie, kas mudina. Jo misdienas parasti,
kad skolnieks atnak majas, piesézas pie datora un aizmirst par macibam, un vecaki, ir tie, kas
pasaka: paskaties, tev tacu ir jamacas! (C_I_M_94_4)

%Dabigi més grib&tu, lai vecaki vairak iesaistas, neteik$u, ka bitu loti aktivi vecaki. Sakumskola,
sakumposma vecaki ir aktivaki. (F_I_M_94_3)

56 Ja skolénam ir kadas sikas problémas, tad vecaki runa atseviski. (C_I_F_94_1)

57| oti pasivi, vecaki klGst aizvien neieinteresétaki. Atrunajas ar aiznemtibu. (T_I_F_94_2)

%8 Gan vienkarsi palidz, gan izvéléties skolu un vispar to dzives celu. (C_I_F_94_1)
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‘Students self-government works poorly. Parents cannot participate, because they
don’t know what’s happening. There’s nothing written in the journal.” ®® One of
parents was more than certain that students should take more responsibility in
order to gain better results. It's the time when they should start their own

development and independence in thinking and action.

‘We give some recommendations. If a student isn't very talented in math or other
science subjects and he has good grades in all subjects, but his friends’ gives
application to math programme.””® School staff admits that they try to prove

students to make decision that is appropriate for students ability.

As it was already mentioned before - ‘teacher chooses teaching methods, and
subject themes. It’s all on his conscience. He knows the class.””* Teachers admit
that ‘the teaching method depends on the class activity.””? That once again shows
that there is great role of teacher in decision making about student’s learning

processes.

There is parental board in Riga Secondary school No 94. They are elected, but
sometimes school administration invites some parents to join the board. This
parental board is involved in decision-making process of the school that is related
to school building, events that take place in school, they help organizing optional

activities. They usually don't discuss academic success of students.

‘Teacher said that soon there will be webpage. She said it last year. It will be
possible to see everything there. That will be much more interesting. And there
parental opinion will be enquired.” ”*> The webpage is expected as web journal for
students; parents and teachers, with all evaluations, marks and explanations,
besides that there will be possible to communicate with each other by e-
mesasges. This is one of inclusive practice, which provides commendable

interaction between parents, teachers and students.

595ikti strada skolénu pasparvalde. Vecaki nevar iesaistities, ja vin$ nezina, kas notiek, ko es varu
apskatities, ja dienasgramata nekas nav rakstits. (R_I_F_94_1)

7033, més rekomendé&jam. Ja bé&rnam nav sp&jas matematika, eksaktajos priek$metos ka fizika, kimija,
un vinam tur draugs, draudzene start€, teiksim vinam tas vidéjas atzimes ir labas, par tadiem
skoléniem iet runa. (F_I_M_94_3)

"Skolotajs var izvéleties metodes, skolotajs var izvéléties ari témas. Tas viss ir uz skolotdju
sirdsapzinu, ko vins redz, kada ir klase. (F_I_M_94_3)

72Macidanas metodes atkarigas no skolénu aktivitates. (T_I_F_94_1)

73 pPasniedz&ja, vina teica, ka driz bis skolas majas lapa liela, tas ne 3ogad, pagajusogad vina teica.
Ne tikai, tur varés ari visu redzet, ka ari tas visas atzimes. Tas bis jau interesantak. Un tur prasis ko
vecaki doma. (R_I_F _94_1)
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4.2. Repercussions on successful results and good coexistence

Riga Secondary school No. 94 teaching staff links the participation of community
members in decision making process to successful results and good coexistence,
but they don’t invest intensive work in actions that would develop this

participation.

The school currently is making attempts at gaining more parental involvement, by
opening fitness hall in school where parents can come in specific hours, where

parents can meet in informal atmosphere.

Student-teacher relationship is highly important in order to build good
coexistence in school - ‘student’s motivation depends on cooperation between a

teacher and a student.”*

‘Form master has a very important role in unity development. She avoids conflicts
and gives students that necessary impulse.”® It might be the leading line for

solidity of students form one class.

Coexistence is very important in the general mood setting. If the general mood in
the classroom is to learn something new, then the uncertain students chose to
study. ‘Prestige’s school differ form the rest with only one thing - student inner
motivation.”’® Since Riga Secondary school No. 94 is not one of the prestige’s

school students often have lack of motivation.

The average results also affect the possibility for student to continue education.
‘Those who study better than the average will continue to study. At the moment
it's about 6 to 7. I haven't asked those, who study under this average level, but I

now it’ll be hard for them.””’

74 Motivacija nav tikai atkariga tikai no skolotdja un tikai no b&rna. Es domaju no vinu savstarpgjas
sadarbibas. (R_I_F_94_2)

75 Klases audzinatajai ir loti svariga loma klases saliedétiba. Pirmkart vina nav konfliktu cilvéks. Un
vina it ka dod iniciativu bérniem. (R_I_F_94_3)

7SElitara skola no parastas skolas, mana uztveré, atSkiras ar vienu lietu - skolénu motivaciju.
(F_I_M_94_3)

"Tie, kas macas augstak par vid€jo limeni, tie noteikti studés. Vid€jais limenis ir jaspriez péc vidéjas
atzimes. Sobrid ta ir 6, 7. Tie, kas macas sliktak, es neesmu prasijis, es zinu, ka viniem nebdas viegli.
(R_I_F_94_3)
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Students in interaction process are helpful, as one of the students explained - ‘we
help each other and very often student understands better if another student
explains him the theme,””® besides erudition there are other things necessary to
become leader. ‘Few things are based on knowledge. It's more about athletic

accomplishments. Everybody wants to make friends with athlete.””®

‘Yes there is in school, but I don't know anything about it. I think they discuss the
most important questions. There are their rules in school.” [..] 'I think that

schools government. 8

Sometimes participation in school after lesson activities is not possible because of
circumstances that are not connected with school. ‘It's not about the place. We
just don’t want to change places. My daughter is attending aerobics lessons since

she was five.”®!

‘Naturally, basic ranges of students that study in this school are Latvians.”® It
helps teachers to ensure that all students communicate manly in Latvian, that is
the language necessary the most to achieve good academic results in and

successful participation in final exams of the secondary level.

‘There are few Russian teachers, but they all speak only Latvian, otherwise they
would not be able to work at this school.”®® Manly all teachers speak not only in

Latvian, but in Russian and English as well.

4.3. Community education

At the moment in Riga Secondary school No. 94 there were no regular family or
community education courses offered at the school. Although participants mainly
haven't thought about necessity of community or parental education, they

acknowledge that it might have great potential.

78Més palidzam un bieZi vien ir ta, ka tas skoléns labak izskaidro neka tas skolotdjs. (C_I_F_94_1)
Misu klasé uz zind3anam maz kas balstds. Balstds uz tiem, kas ir sportiskaks, un kas ar tiem
sportistiem draudzé&jas. (C_I_M_94_4)

80 Skolas vadiba, es domaju. (R_I_F_94_2)

81Ne jau tas, ka visu laiku skola, vienkarsi nu més esam pasakusi iet uz vienu vietu, un tad més ari
nemainam. Meita man ar aerobiku nodarbojas no piecu gadu vecuma. (R_I_F_94_2)

82 proporcionali dabigi, ka pamattautiba latviesi ir vairakuma. (F_I_M_94_3)

83 Krievu tautibas skolotaji ir daZi, bet vini visi runa brivi latviski, jo citadi vini nevarétu stradat skola.
(T_I_F 94_2)
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Parent who isn't satisfied with questions involving student education said: ‘It’s not
teachers, but the system is a problem.”® During the conversation it later
appeared that he is incompetent in teacher duties. That illustrates the necessity
to educate parents and inform them not only about educational system, but

communication practice with children.

Headmaster of the Riga Secondary school No. 94 tells that they have practice in
community education: ‘We organize lectures for parents that take place during
parental meetings. We invite people, who come to give information, that we
consider as essential - about child-parent relationships; generation gap.”® But

these lectures are to formal to have any actual result.

There are parents who don’t attend parental meetings because they don’t know
the language. ‘We have Russian children whose parents don’t speak Latvian,
because they don’t understand. They feel uncomfortable.”®® It could be an

inclusive community education practice to teach parents Latvian.

The most popular parent attitude to education is - ‘If he has volition to study,
then he’ll study.’”®” In order to provide student with motivation and give objective

reasons parents tend to set education as obligatory necessity for secured future.

‘Parents navigate their children to high-flying aims, education. I believe that there

is correlation between this attitude to education and parent educational level.’ 8

4.4, Inclusion of multiculturalism into planning instrumental subjects

One non-Latvian student in an interview brought out his practice: 'l started to
read more books in Latvian and Russian. If you read a lot perception gets

better.8°

84pedagogos nav vaina Nepareiza programma. (R_I_F_94_1)

85 Més organizéjam $is lekcijas vecakiem vecaku lielaja sapulcé. M&s aicinam cilvékus, kas vecakiem
ka lektori nodod to informaciju, kas mums $aja bridi Skiet aktuala, par vecaku attiecibam ar bérnu,
par Siem paaudzu konfliktiem. (F_I_M_94_3)

86 pie mums macas krievu tautibas bérni un vecaki latviski neruna vecaku sapulcés, jo vini nesaprot.
Viniem neérti. (T_I_F_94_2)

87 Ja vinam ir gribéSana macities, tad vin$ macisies. (R_I_F_94_2)

88 Tie ir vecaki, kas tendé savus bérnus uz godkarigiem mérkiem, labaku izglitibu, vinu izglitibai nav
nekads sakars, paseko lidz, ta ka Seit es nevaru teikt, ka ir atskiriba, lai gan dabigi, ja més
salidzinam, visi dati liecina, tajas gimenés, kur ir izglitibas limenis augstaks, ta attieksme ari ir labaka.
(F_I_M_94_3)
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The school staff members believes that individual approach allows students to
learn to integrate with students of diverse backgrounds and overall, be seen as

individuals who have the ability to succeed.

‘There are subjects where it's not possible to do without anything besides book.

Teachers help is very necessary.”°

There were situations where students in interviews mentioned that they do study
about different cultures, but only in the context of learning programme. There is

no deeply inquiring material about cultures, which minority students represent.

4.5. Overcoming gender stereotypes

There is diverse staff in school that helps to overcome gender stereotypes,
although progress still remains to be made in this area. The staff members serve
as role-models for the students, because only one out of five employees who
works in educational system is male. Overall in Latvia female monthly salary in
2005 was approximately 72% of male monthly salary in the state. That decreases
teacher occupations popularity. One of students said - ‘there is this stereotype

that man needs a real job.”?

At the same time teachers do not enforce gender stereotypes, and they never
group students by gender. The only subject where requirements are different for
girls and boys is sports; this grouping is motivated by biological differences.
Some teachers encourage students to choose their future professions irrespective

of their gender and the stereotypes about typically female and male professions.

8 Es saku gan vairak lasit, gan krievu, gan latvieSu gramatas, jo atrak lasot palielinds uztvere.
(C_I_F_94_4)

% Ir tadi priek$meti, kur iztikt ar gramatu nav iesp&jams. Vajadziga ari skolotdju palidziba.
(C_I_F_94_2)

%1 Stereotipi, ka virieSiem vajag riktigu darbu. (C_I_F_94_1)
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5. Conclusions

Riga Secondary school No. 94 was chosen for the case study to explore effective
educational practices that are decreasing the rates of school failure and those
practices that are increasing them at secondary education level according to the

methodology established in Annex 1.

The school works with students from several disadvantaged groups and there are
no entrance examinations at the beginning of secondary education level in Riga

Secondary school No. 94.

The results of the case study give examples of transformative practices that
contribute to school success and exclusionary practice those, which are in need of

improvement.

As the most important findings that demonstrate inclusive practices should be

mentioned:
e All students have the same exercises and tasks.

e Individual assistance during consultative classes helps students from
disadvantaged groups to overcome those factors that prevent them from

equal opportunities in the educational system.

e No segregation practices are found in the school in the grouping of

students.

e There is a book market each year, so students can by second hand books

from previous year students cheaper.
e Teachers have high expectations for all students.
As practices that might be considered as exclusionary there are:

o Different expectations for students, mainly all teachers, parents and
relatives admitted that it's not possible to ask the same talent to each

student in all subjects.
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e Parents participate passively in all activities that take place in school
especially decision making process and inclusion of multiculturalism in

planning subjects.
e There is lack of community education.

The case study in Riga secondary school no. 94 made participants who are
included in the educational process to think more about possibilities of
development - systematical community courses; improving inclusionary practices

in planning and about providing more opportunities for disadvantaged groups.
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